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Introduction

The complexities of teaching and learning a foreign language have been greatly explored to the point that we are
now a long way from the old grammar-focused methods such as Grammar-Translation and ALM. By
acknowledging the relevant roles that pragmatic, sociolinguistic and discourse play in communicative
competence, we have made real communication our main goal. However, we might have lost focus of
grammatical competence. By grammatical competence we have traditionally meant the morpho-syntactic aspects
of the language. However, phonetic and phonological aspects (i.e., pronunciation) are also parts of the
grammatical competence. The lost of focus on grammatical competence in the field of foreign language teaching
might be due in part to the lack of specific techniques to teach grammar and pronunciation that were in line with
the new and paramount goal of communication.

Form-focus pedagogies have been explored in the past decades by scholars such as Ellis (1993), Fotos (1993),
Williams (1995), Larsen-Freeman (1997), Spada (1997) and Long (2000). Ellis (1993) suggests that grammar
teaching should focus on consciousness raising. Spada (1997), for instance, found empirical support for the view
that form-focused instruction is beneficial for second language acquisition. Long (2000) provides examples of how
focus on form activities, such as those from Task-based Language Teaching (TBLT), can be implemented within
a communicative framework. This literature mentions input, output and interaction enhancement, negotiation,
recast and input processing, among others, as form-focused procedures that can be implemented in a
communicative classroom.

But most recent explorations, which align better than earlier ones with the tenants of the Communicative
Language Teaching approach, do exist. This presentation focuses specifically on two of these procedures, which
greatly line up with the tenants of the Communicative Language Teaching approach. These are VanPatten’s
(1996) Processing Instruction and Donato’s and Adair-Hauck's (1994) PACE Model, both focusing on the
grammatical form from two different perspectives, a discrete-form and a whole-language perspective,
respectively. Although originally designed to teach grammar, | suggest that these two form-focused techniques be
also applied to the teaching of pronunciation, which, as pointed out earlier, are also part of the linguistic form.

Two Procedures: Processing Instruction and The PACE Model
Processing Instruction

Processing Instruction (PI) is an instructional approach based on the Input Processing model (VanPatten, 1996),
which has successfully been tested in teaching foreign language grammar in a classroom setting (VanPatten &
Cadierno, 1993; VanPatten & Oikkenon, 1996). Processing Instruction (Pl) consists essentially of exposing
learners to strategically controlled drills that require their active attention to the form of the input in order to attach
meaning to it. The model assumes that by intentionally delaying production of the target language, the learner will
have already processed its grammatical system and will be capable of accurately producing grammatically correct
language. As can be seen in Figure 1, practice is provided immediately after the input to facilitate intake, whereas
output is not required until after intake has happened.

{Implicit linguistic system)
input intake — > output
(structured output
drills, then open-
ended activities)
Practice
(structured input drills)

Figure 1: Input Processing

Processing Instruction could be said that is a bottom-up approach, since it starts with concrete instances of the
target grammar presented in the form of structured input drills, which allows for intake to happen and be
integrated in the learner’s implicit linguistic system. The technique then calls for moving from structured output
drills to more open-ended activities.

The PACE Model

The PACE Model, on the other hand, is a top-down approach in that it starts with the presentation of a whole text
that incorporates many instances of the target grammar. Students interact first with the text by exploring the
meaning of the text in various passes (Presentation). The teacher then calls students’ attention to the specific
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target grammar on the text (Attention) and then try to elicit the rule from students, with the help of the teacher only
if necessary (Co-construction). Finally, students do open-ended activities using the newly learned grammar
(Extension). See Figure 2 for a visual representation of this model.

Figure 2: The PACE Model

However, the gap between the Co-construction and Extension phases seems too great for learners to jump by
themselves. After having “co-constructed” the target grammatical rule, this model does not provide opportunities
to practice that grammar in a structured/controlled way before moving to the open-ended activities.

To bridge this gap, | suggest a “hybrid” technique that encompasses the teaching of linguistic form from both a
whole-language perspective and from a more discrete-form one, both integrated in a fluid procedure that does not
deviate from the communicative nature of the lesson. The combination consists of inserting structured input and
output drills between the last two phases of the PACE Model, Co-construction and Extension. This way, after
having “co-constructed” the target grammatical rule, learners are given the opportunity to practice that grammar in
a structured/controlled way before moving to the open-ended activities.

The resulted blended technique is visually represented in Figure 3:

PACE + structured input/output drills =
PACsiodE

1. Presentation

2. Attention
3. Co-Construction

6. Extension

®
2 particulsr funcdon or ask

Figure 3: PACsiodE

What follow is two examples that illustrate how PACsiodE can be implemented to teach grammar and
pronunciation, both formal aspects of a language.

Grammar example: Spanish Imperfect versus Preterit
1. First phase of the PACE Model, Presentation:
a. Find a text with many instances of the Imperfect and Preterit verb forms.
Example: Song “Mi nifiez” by Joan Manuel Serrat
b. Warm-up (Pre-listening or pre-reading questions)
—  ¢Recuerdas cuando eras pequefio?
—  ¢Qué hacias? ;A qué jugabas? ;Coémo era tu vida?
—  ¢Qué pasé cuando creciste? ; Qué cosas cambiaron?
c. Listening comprehension activity:

517



© 2013 Actualizaciones en Comunicacion Social
Centro de Linguistica Aplicada, Santiago de Cuba

Joan Manuel Un miembro

™, ; Quién ?
de su familia ¢Q

Tenia un tren de

juguete =

Se hizo viejo x Su padre
Tenia una revista X

escondida

Se fue de casa X Su hermano

2. Second phase of the PACE Model, Attention:
a. Call students’ attention to the two different endings of the verb.

Imperfect Preterite
-ar -er, -ir | Irreqular -ar -er, -ir Irreqular
Esperaba tenia era Crucé Aprendi Hizo
Hablaba sabia crio Vistio Fue
Trinaba Abrio

b. Now, go back to the text and compare the respective contexts in which the two tenses are used.

Yo tenia diez afios
Un gato me esperaba

Mi madre crié canas
Mi padre se hizo viejo

3.  Third phase of the PACE Model, Co-construction:

a. Help students figure out the rule for the different distribution of the Imperfect and the Preterit use.

“The imperfect is used to express actions that used to happen during a period of time in the past. Ex.:
‘Un gato me esperaba a la vuelta del colegio”

The preterit is used to express actions that happened once in the past, indicating —in this case—the
end of a period (the childhood). Ex.: Mi padre se hizo viejo”

4. Provide structure input drills.

“Nick had a very typical life while living in a small Kansas town. But when he went to college last yeatr, his life
changed drastically. Indicate whether the following actions refer to Nick’s childhood or to his first year of

college:
Nick ... durante su ninez el afio pasado
.. comia carne con patatas X
.. comié comida vegetariana X
.. veia peliculas de aventuras X
.. vio peliculas de arte y ensayo X

5.  Provide structure output drills.
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Cuando era pequernio, Nick... Pero yo... Yo también
... comia carne con patatas ... comia pizza.

... veia peliculas de aventuras X

... jugaba al béisbol ... jugaba al futbol

6. Fourth phase of the PACE Model, Extension:
a. Provide more open-ended activities in which students can apply the newly learned grammar.

Escribe un parrafo describiendo cémo era tu vida de pequefio y cémo y cuando cambié
cuando creciste.

Cuando Yo era PEQUERO/A, ............cueeeeeeeeeiesisie ettt

Pronunciation example: Spirantization of Spanish voiced stop

For reasons of time and space limitation, only a schematic example of the implementation of PACsiodE is
presented here. For specific implementation of Pl to the teaching of pronunciation see Gonzalez-Bueno (2005)
and Gonzalez-Bueno & Quintana-Lara (2011).

1. First phase of the PACE Model, Presentation:

a. Find an authentic oral dialogue or create a semi-authentic one containing several instances of the target
sounds.

b. Warm-up (Pre-listening questions)
2. Second phase of the PACE Model, Attention:
a. Call students’ attention to the two different pronunciations of the segment.

b. Now, go back to the audio text and compare the respective contexts in which the two pronunciations
(allophones) are used.

3. Third phase of the PACE Model, Co-construction:

a. Help students come up with a rule for the different distribution of the stop and the fricative
pronunciations.

4. Provide structure input drills.
Provide structure output drills.
6. Fourth phase of the PACE Model, Extension:
a. Provide more open-ended activities in which students can apply the newly learned pronunciation.

The goal of this presentation has been to offer foreign language teachers the PACsiodE technique suggested
here, so they can focus on the linguistics form, grammar and pronunciation in their teaching while staying within a
communicative approach.

o

References

Donato, R. and Adair-Hauck, B (1994). PACE: A model to focus on form. Paper presented at the Annual Meeting
of ACTFL, San Antonio, TX.

Ellis, R. (1993). The structural syllabus and second language acquisition. TESOL Quarterly, 27, 91-113.

Fotos, S. (1993). Consciousness and noticing through focus on form: Grammar tasks performance versus formal
instruction. Applied Linguistics, 14, 385-407.

Gonzélez-Bueno, M. (2005) Articulatory Difficulties in the Acquisition of Spanish /r/ in a Bilingual Context. In
Cohen, J., McAlister, K., Rolstad, K. & MacSwan, J. (Eds.) ISB4. Somerville, MA: Cascadilla Press.

Gonzélez-Bueno, M. and Quintana-Lara, M. (2011) The Teaching of L2 Pronunciation through Processing
Instruction.” Applied Language Learning. Vol. 21, Nos. 1 & 2, pp. 53-78.

Larsen-Freeman, D. (1997). Grammar dimensions: Form, meaning, and use. Boston: Heinle & Heinle.

Long, M. (2000) Focus on form in task-based language teaching. In R. D. Lambert and E. Shohamy (Eds.)
Language Policy and Pedagogy. Philadelphia: John Benjamin’s Publishing Company.

519



© 2013 Actualizaciones en Comunicacion Social
Centro de Linguistica Aplicada, Santiago de Cuba

Spada, N. (1997) Form-focused instruction and second language acquisition: A review of classroom and
Laboratory research. Language Teaching. Vol. 30, Issue 02, pp 73-87

VanPatten, B.(1996) Input processing and grammar instruction in second language acquisition. Norwood, NJ:
Ablex Publishing Co.

VanPatten, B., & Cadierno, T. (1993). Explicit instruction and input processing. Studies in Second Language
Acquisition, 15, 225-243.

VanPatten, B., & Oikkenon, S. (1996). Explanation vs. structured input in processing instruction. Studies in
Second Language Acquisition, 18, 495-510.

Williams, J. (1995), Focus on Form in Communicative Language Teaching: Research Findings and the
Classroom Teacher. TESOL Journal Vol. 4, No. 4.

520



